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Human Science
engaging life science and health with ethics for the high school: 

 choices, changes, and tools for everyday life 
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Human Science
lessons may be used together to constitute a full 

science program or as a supplement to the adopted 

text

science and health content arranged around relevant 

ethical topics

web based using a variety of non-text materials

focus on changes I can make and habits I can build

as a foundation for building ethics
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Human Science Lesson Plan

Day 1; Bloated?? Got Gas?? Why?

Outcomes for Today

1. The fundamental life processes of plants and animals depend on a variety of chemical reactions that occur in 

specialized areas of the organisms cells. As a basis for understanding this concept:

1B. Students know enzymes are proteins that catalyze biochemical reactions without altering the reaction equilibrium and 

the actives of enzymes depend on the temperature, ionic conditions and the pH of the surroundings. 

PREPARE

1. Background Background knowledge to engage the content

Why do some people get diarrhea, abdominal pain, and gas when they eat cheese or drink milk?

The reason some people get sick when they each dairy products such as cheese and milk is due to their being lactose 
intolerant. Lactose intolerance is the inability or insufficient ability to digest lactose, a natural sugar found in milk and milk 
products.  Lactose intolerance is caused by a deficiency of the enzyme lactase, which is produced by the cells lining the 
small intestine. Lactase breaks down lactose into two simpler forms of sugar called glucose and galactose, which are then 
absorbed into the bloodstream.

 The most common symptoms of lactose intolerance are diarrhea, abdominal pain, bloating, gas, and nausea. 

2. Wordwall vocabulary words to teach and add to the Word Wall. 

Lactose:! A sugar that is made up of two smaller sugars, glucose and galactose.
Lactase: The enzyme that splits lactose into glucose and galactose
Glucose: A type of sugar the body uses for energy
Galactose: A sugar contained in milk. Galactose makes up half of the sugar called  

lactose that is found in milk.
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Common Core State Standards 
California and [almost] all states 
will use a common set of 
standards in English and math by 
2014.
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The Big Idea: 
every student is ready for college 
or a career at graduation from 
grade 12.

Shift 1
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They demonstrate independence.

Students can, without significant sca�olding, comprehend and evaluate 
complex texts across a range of types and disciplines, and they can construct 
e�ective arguments and convey intricate or multifaceted information. Likewise, 
students are able independently to discern a speaker’s key points, request 
clarification, and ask relevant questions. They build on others’ ideas, articulate 
their own ideas, and confirm they have been understood. Without prompting, 
they demonstrate command of standard English and acquire and use a 
wide-ranging vocabulary. More broadly, they become self-directed learners, 
e�ectively seeking out and using resources to assist them, including teachers, 
peers, and print and digital reference materials.

They build strong content knowledge.

Students establish a base of knowledge across a wide range of subject matter 
by engaging with works of quality and substance. They become proficient 
in new areas through research and study. They read purposefully and listen 
attentively to gain both general knowledge and discipline-specific expertise. 
They refine and share their knowledge through writing and speaking.

They respond to the varying demands of audience, task, purpose, 

and discipline.

Students adapt their communication in relation to audience, task, purpose, and 
discipline. They set and adjust purpose for reading, writing, speaking, listening, 
and language use as warranted by the task. They appreciate nuances, such as 
how the composition of an audience should a�ect tone when speaking and 
how the connotations of words a�ect meaning. They also know that di�erent 
disciplines call for di�erent types of evidence (e.g., documentary evidence in 
history, experimental evidence in science). 
 

They comprehend as well as critique.

Students are engaged and open-minded—but discerning—readers and listeners. 
They work diligently to understand precisely what an author or speaker is 
saying, but they also question an author’s or speaker’s assumptions and 
premises and assess the veracity of claims and the soundness of reasoning.

They value evidence.

Students cite specific evidence when o�ering an oral or written interpretation 
of a text. They use relevant evidence when supporting their own points in 
writing and speaking, making their reasoning clear to the reader or listener, and 
they constructively evaluate others’ use of evidence.

They use technology and digital media strategically and capably.

Students employ technology thoughtfully to enhance their reading, writing, 
speaking, listening, and language use. They tailor their searches online to 
acquire useful information e�ciently, and they integrate what they learn using 
technology with what they learn o�ine. They are familiar with the strengths and 
limitations of various technological tools and mediums and can select and use 
those best suited to their communication goals.

They come to understand other perspectives and cultures.

Students appreciate that the twenty-first-century classroom and workplace 
are settings in which people from often widely divergent cultures and who 
represent diverse experiences and perspectives must learn and work together. 
Students actively seek to understand other perspectives and cultures through 
reading and listening, and they are able to communicate e�ectively with 
people of varied backgrounds. They evaluate other points of view critically 
and constructively. Through reading great classic and contemporary works 
of literature representative of a variety of periods, cultures, and worldviews, 
students can vicariously inhabit worlds and have experiences much di�erent 
than their own.

Students Who are College and Career Ready 

in Reading, Writing, Speaking, Listening, and Language

The descriptions that follow are not standards themselves but instead o�er a portrait of students who meet the standards set out in this document. As students 
advance through the grades and master the standards in reading, writing, speaking, listening, and language, they are able to exhibit with increasing fullness and 
regularity these capacities of the literate individual.
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The Big Idea: 
grade level reading really is, and 
each text is justified several ways. 

Shift 2
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meaning or purpose; structure; language conventionality and 
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Figure 3: Text Complexity Grade Bands and Associated Lexile Ranges (in Lexiles)

Text Complexity Grade 
Band in the Standards

Old Lexile Ranges 
Lexile Ranges Aligned 

to 
CCR expectations

K–1 N/A N/A

2–3 450–725 450–790

4–5 645–845 770–980

6–8 860–1010 955–1155

9–10 960–1115 1080–1305

11–CCR 1070–1220 1215–1355

Wednesday, September 4, 2013



Qualitative Measures Quantitative Measures

Levels of Meaning

While the apparent aim of the text is to convince readers 
of the day of the evils of slavery, there are other aims as 
well; among the latter, not fully revealed in the excerpt, 
are Douglass’s e�orts to assert his own manhood (and 
that of other black men) and to create an extended 
analogy between his own literal rise to freedom and a 
spiritual awakening.

Structure

The Narrative uses a fairly simple, explicit, and conven-
tional story structure, with events largely related chrono-
logically by a narrator recounting his past. There are 
some philosophical discussions that may, to the reader 
just looking for a story, seem like digressions.

Language Conventionality and Clarity

Douglass’s language is largely clear and meant to be ac-
cessible. He does, however, use some figurative language 
(e.g., juxtaposing literal bread with the metaphorical 
bread of knowledge) and literary devices (e.g., personi-
fying freedom). There are also some now-archaic and 
unusual words and phrasings (e.g., choice documents).

 

Knowledge Demands

The Narrative discusses moderately sophisticated 
themes. The experiences of slavery Douglass describes 
are obviously outside students’ own experiences, but 
Douglass renders them vivid. The text is bound by Dou-
glass’s authoritative perspective. General background 
knowledge about slavery and race in mid-nineteenth-
century America is helpful, as is knowledge of Christiani-
ty, to which Douglass makes frequent reference through-
out the excerpt and the work as a whole.

Various readability measures of the Narrative are largely 
in agreement that it is of appropriate complexity for 
grades 6–8. A Coh-Metrix analysis calls attention to this 
excerpt’s complex syntax and the abstractness of some 
of the language (e.g., hard-to-define concepts such 
as slavery and freedom). Helping to balance out that 
challenge are the text’s storylike structure and the way 
the text draws clear connections between words and 
sentences. Readers will still have to make many infer-
ences to interpret and connect the text’s central ideas, 
however.

Reader-Task Considerations 

These are to be determined locally with reference to 
such variables as a student’s motivation, knowledge, and 
experiences as well as purpose and the complexity of 
the task assigned and the questions posed.

Recommended Placement 

Both the qualitative and quantitative measures support 
the Standards’ inclusion of the Narrative in the grades 
6–8 text complexity band, with the understanding that 
the text sits at the high end of the range and that it 
can be reread profitably in later years by more mature 
students capable of appreciating the deeper messages 
embedded in the story

.
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The Big Idea: 
focus on intensively teaching new 
words you can use many places.

Shift 3
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ing tier one words.

Tier One words are the words of everyday speech usually learned in the early grades, albeit not at the same 
rate by all children. They are not considered a challenge to the average native speaker, though English language 
learners of any age will have to attend carefully to them. While Tier One words are important, they are not the 
focus of this discussion.

Tier Two words (what the Standards refer to as general academic words) are far more likely to appear in written 
texts than in speech. They appear in all sorts of texts: informational texts (words such as relative, vary, formulate, 
specificity, and accumulate), technical texts (calibrate, itemize, periphery), and literary texts (misfortune, 
dignified, faltered, unabashedly). Tier Two words often represent subtle or precise ways to say relatively simple 
things—saunter instead of walk, for example. Because Tier Two words are found across many types of texts, they 
are highly generalizable.

Tier Three words (what the Standards refer to as domain-specific words) are specific to a domain or field of 
study (lava, carburetor, legislature, circumference, aorta) and key to understanding a new concept within a 
text. Because of their specificity and close ties to content knowledge, Tier Three words are far more common 
in informational texts than in literature. Recognized as new and “hard” words for most readers (particularly 
student readers), they are often explicitly defined by the author of a text, repeatedly used, and otherwise heavily 
sca�olded (e.g., made a part of a glossary).

Tier Two Words and Access to Complex Texts
Because Tier Three words are obviously unfamiliar to most students, contain the ideas necessary to a new topic, and 
are recognized as both important and specific to the subject area in which they are instructing students, teachers of-
ten define Tier Three words prior to students encountering them in a text and then reinforce their acquisition through-
out a lesson. Unfortunately, this is not typically the case with Tier Two words, which by definition are not unique to a 
particular discipline and as a result are not the clear responsibility of a particular content area teacher. What is more, 
many Tier Two words are far less well defined by contextual clues in the texts in which they appear and are far less 
likely to be defined explicitly within a text than are Tier Three words. Yet Tier Two words are frequently encountered 
in complex written texts and are particularly powerful because of their wide applicability to many sorts of reading. 
Teachers thus need to be alert to the presence of Tier Two words and determine which ones need careful attention.

Tier Three Words and Content Learning
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The Big Idea: 
teach writing to 1) argue logically, 
2) explain, and 3) tell a story 
[somewhat]; the order used to be 
reversed.

Shift 4
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Argument
Arguments are used for many purposes—to change the reader’s point of view, to bring about some action on the 
reader’s part, or to ask the reader to accept the writer’s explanation or evaluation of a concept, issue, or problem. 
An argument is a reasoned, logical way of demonstrating that the writer’s position, belief, or conclusion is valid. In 
English language arts, students make claims about the worth or meaning of a literary work or works. They defend 
their interpretations or judgments with evidence from the text(s) they are writing about. In history/social studies, 
students analyze evidence from multiple primary and secondary sources to advance a claim that is best supported by 
the evidence, and they argue for a historically or empirically situated interpretation. In science, students make claims 
in the form of statements or conclusions that answer questions or address problems. Using data in a scientifically ac-
ceptable form, students marshal evidence and draw on their understanding of scientific concepts to argue in support 
of their claims. Although young children are not able to produce fully developed logical arguments, they develop a 
variety of methods to extend and elaborate their work by providing examples, o�ering reasons for their assertions, 
and explaining cause and e�ect. These kinds of expository structures are steps on the road to argument. In grades 
K–5, the term “opinion” is used to refer to this developing form of argument.

Informational/Explanatory Writing
Informational/explanatory writing conveys information accurately. This kind of writing serves one or more closely 
related purposes: to increase readers’ knowledge of a subject, to help readers better understand a procedure or pro-
cess, or to provide readers with an enhanced comprehension of a concept. Informational/explanatory writing address-
es matters such as types (What are the di�erent types of poetry?) and components (What are the parts of a motor?); 
size, function, or behavior (How big is the United States? What is an X-ray used for? How do penguins find food?); 
how things work (How does the legislative branch of government function?); and why things happen (Why do some 
authors blend genres?). To produce this kind of writing, students draw from what they already know and from primary 
and secondary sources. With practice, students become better able to develop a controlling idea and a coherent fo-
cus on a topic and more skilled at selecting and incorporating relevant examples, facts, and details into their writing. 
They are also able to use a variety of techniques to convey information, such as naming, defining, describing, or dif-
ferentiating di�erent types or parts; comparing or contrasting ideas or concepts; and citing an anecdote or a scenario 
to illustrate a point. Informational/explanatory writing includes a wide array of genres, including academic genres 
such as literary analyses, scientific and historical reports, summaries, and précis writing as well as forms of workplace 
and functional writing such as instructions, manuals, memos, reports, applications, and résumés. As students advance 
through the grades, they expand their repertoire of informational/explanatory genres and use them e�ectively in a 
variety of disciplines and domains.

Although information is provided in both arguments and explanations, the two types of writing have di�erent aims. 
Arguments seek to make people believe that something is true or to persuade people to change their beliefs or be-
havior. Explanations, on the other hand, start with the assumption of truthfulness and answer questions about why or 
how. Their aim is to make the reader understand rather than to persuade him or her to accept a certain point of view. 
In short, arguments are used for persuasion and explanations for clarification.

Like arguments, explanations provide information about causes, contexts, and consequences of processes, phenom-
ena, states of a�airs, objects, terminology, and so on. However, in an argument, the writer not only gives information 
but also presents a case with the “pros” (supporting ideas) and “cons” (opposing ideas) on a debatable issue. Be-
cause an argument deals with whether the main claim is true, it demands empirical descriptive evidence, statistics, or 
definitions for support. When writing an argument, the writer supports his or her claim(s) with sound reasoning and 
relevant and su�cient evidence.

Narrative Writing
Narrative writing conveys experience, either real or 
imaginary, and uses time as its deep structure. It 
can be used for many purposes, such as to inform, 
instruct, persuade, or entertain. In English language 
arts, students produce narratives that take the form 
of creative fictional stories, memoirs, anecdotes, and 
autobiographies. Over time, they learn to provide 
visual details of scenes, objects, or people; to depict 
specific actions (for example, movements, gestures, 

Creative Writing beyond Narrative

The narrative category does not include all of the pos-
sible forms of creative writing, such as many types of 
poetry. The Standards leave the inclusion and evaluation 
of other such forms to teacher discretion.
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The Big Idea: 
anchor standards in reading, 
writing and language [usually 10] 
spiral vertically from grades 6-12 

Shift 5
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College and Career Readiness Anchor Standards for Reading
The grades 6–12 standards on the following pages define what students should understand and be able to do by the 
end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number. 
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter 
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual 
evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details 
and ideas.

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative 
meanings, and analyze how specific word choices shape meaning or tone.

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text  
(e.g., a section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as 
well as in words.*

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as 
the relevance and su�ciency of the evidence. 

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the 
approaches the authors take. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently.

Note on range and content

of student reading

To become college and career ready, 

students must grapple with works 

of exceptional craft and thought 

whose range extends across genres, 

cultures, and centuries. Such works 

o�er profound insights into the human 

condition and serve as models for 

students’ own thinking and writing. 

Along with high-quality contemporary 

works, these texts should be chosen 

from among seminal U.S. documents, 

the classics of American literature, and 

the timeless dramas of Shakespeare. 

Through wide and deep reading of 

literature and literary nonfiction of 

steadily increasing sophistication, 

students gain a reservoir of literary 

and cultural knowledge, references, 

and images; the ability t

intricate arguments; and the capacity 

to surmount the challenges posed by 

complex texts.
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Grade 6 students: Grade 7 students: Grade 8 students:

Key Ideas and Details

1. Cite textual evidence to support analysis of what 
the text says explicitly as well as inferences drawn 
from the text.

1. Cite several pieces of textual evidence to support 
analysis of what the text says explicitly as well as 
inferences drawn from the text.

1. Cite the textual evidence that most strongly 
supports an analysis of what the text says explicitly 
as well as inferences drawn from the text.

2. Determine a theme or central idea of a text and 
how it is conveyed through particular details; 
provide a summary of the text distinct from 
personal opinions or judgments.

2. Determine a theme or central idea of a text and 
analyze its development over the course of the 
text; provide an objective summary of the text.

2. Determine a theme or central idea of a text and 
analyze its development over the course of the text, 
including its relationship to the characters, setting, 
and plot; provide an objective summary of the text.

3. Describe how a particular story’s or drama’s plot 
unfolds in a series of episodes as well as how the 
characters respond or change as the plot moves 
toward a resolution.

3. Analyze how particular elements of a story or 
drama interact (e.g., how setting shapes the 
characters or plot).

3. Analyze how particular lines of dialogue or 
incidents in a story or drama propel the action, 
reveal aspects of a character, or provoke a decision.

Craft and Structure

4. Determine the meaning of words and phrases as 
they are used in a text, including figurative and 
connotative meanings; analyze the impact of a 
specific word choice on meaning and tone.

4. Determine the meaning of words and phrases 
as they are used in a text, including figurative 
and connotative meanings; analyze the impact 
of rhymes and other repetitions of sounds (e.g., 
alliteration) on a specific verse or stanza of a 
poem or section of a story or drama. 

4. Determine the meaning of words and phrases 
as they are used in a text, including figurative 
and connotative meanings; analyze the impact 
of specific word choices on meaning and tone, 
including analogies or allusions to other texts.

5. Analyze how a particular sentence, chapter, 
scene, or stanza fits into the overall structure of 
a text and contributes to the development of the 
theme, setting, or plot.

5. Analyze how a drama’s or poem’s form or 
structure (e.g., soliloquy, sonnet) contributes to 
its meaning.

5. Compare and contrast the structure of two or more 
texts and analyze how the di�ering structure of 
each text contributes to its meaning and style.

6. Explain how an author develops the point of view 
of the narrator or speaker in a text.

6. Analyze how an author develops and contrasts 
the points of view of di�erent characters or 
narrators in a text.

6. Analyze how di�erences in the points of view of the 
characters and the audience or reader (e.g., created 
through the use of dramatic irony) create such 
e�ects as suspense or humor.

Reading Standards for Literature 6–12 
The following standards o�er a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and tasks. Rigor is also 
infused through the requirement that students read increasingly complex texts through the grades. Students advancing through the grades are expected to meet 
each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades.
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RLReading Standards for Literature 6–12 

Grade 6 students: Grade 7 students: Grade 8 students:

Integration of Knowledge and Ideas

7. Compare and contrast the experience of reading 
a story, drama, or poem to listening to or viewing 
an audio, video, or live version of the text, 
including contrasting what they “see” and “hear” 
when reading the text to what they perceive 
when they listen or watch.

7. Compare and contrast a written story, drama, or 
poem to its audio, filmed, staged, or multimedia 
version, analyzing the e�ects of techniques unique 
to each medium (e.g., lighting, sound, color, or 
camera focus and angles in a film). 

7. Analyze the extent to which a filmed or live 
production of a story or drama stays faithful to 
or departs from the text or script, evaluating the 
choices made by the director or actors.

8. (Not applicable to literature) 8. (Not applicable to literature) 8. (Not applicable to literature)

9. Compare and contrast texts in di�erent forms or 
genres (e.g., stories and poems; historical novels 
and fantasy stories) in terms of their approaches 
to similar themes and topics.

9. Compare and contrast a fictional portrayal of a 
time, place, or character and a historical account 
of the same period as a means of understanding 
how authors of fiction use or alter history.

9. Analyze how a modern work of fiction draws on 
themes, patterns of events, or character types from 
myths, traditional stories, or religious works such as 
the Bible, including describing how the material is 
rendered new. 

Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend 
literature, including stories, dramas, and poems, in 
the grades 6–8 text complexity band proficiently, 
with sca�olding as needed at the high end of the 
range.

10. By the end of the year, read and comprehend 
literature, including stories, dramas, and poems, in 
the grades 6–8 text complexity band proficiently, 
with sca�olding as needed at the high end of the 
range.

10. By the end of the year, read and comprehend 
literature, including stories, dramas, and poems, at 
the high end of grades 6–8 text complexity band 
independently and proficiently.
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RIReading Standards for Informational Text 6–12  

Grade 6 students: Grade 7 students: Grade 8 students:

Key Ideas and Details

1. Cite textual evidence to support analysis of 
what the text says explicitly as well as inferences 
drawn from the text.

1. Cite several pieces of textual evidence to support 
analysis of what the text says explicitly as well as 
inferences drawn from the text.

1. Cite the textual evidence that most strongly supports 
an analysis of what the text says explicitly as well as 
inferences drawn from the text.

2. Determine a central idea of a text and how it 
is conveyed through particular details; provide 
a summary of the text distinct from personal 
opinions or judgments.

2. Determine two or more central ideas in a text 
and analyze their development over the course 
of the text; provide an objective summary of the 
text.

2. Determine a central idea of a text and analyze its 
development over the course of the text, including its 
relationship to supporting ideas; provide an objective 
summary of the text.

3. Analyze in detail how a key individual, event, or 
idea is introduced, illustrated, and elaborated in a 
text (e.g., through examples or anecdotes).

3. Analyze the interactions between individuals, 
events, and ideas in a text (e.g., how ideas 
influence individuals or events, or how individuals 
influence ideas or events).

3. Analyze how a text makes connections among and 
distinctions between individuals, ideas, or events 
(e.g., through comparisons, analogies, or categories).

Craft and Structure

4. Determine the meaning of words and phrases 
as they are used in a text, including figurative, 
connotative, and technical meanings.

4. Determine the meaning of words and phrases 
as they are used in a text, including figurative, 
connotative, and technical meanings; analyze the 
impact of a specific word choice on meaning and 
tone.

4. Determine the meaning of words and phrases as they 
are used in a text, including figurative, connotative, 
and technical meanings; analyze the impact of 
specific word choices on meaning and tone, 
including analogies or allusions to other texts.

5. Analyze how a particular sentence, paragraph, 
chapter, or section fits into the overall structure 
of a text and contributes to the development of 
the ideas.

5. Analyze the structure an author uses to organize 
a text, including how the major sections 
contribute to the whole and to the development 
of the ideas.

5. Analyze in detail the structure of a specific 
paragraph in a text, including the role of particular 
sentences in developing and refining a key concept.

6. Determine an author’s point of view or purpose 
in a text and explain how it is conveyed in the 
text.

6. Determine an author’s point of view or 
purpose in a text and analyze how the author 
distinguishes his or her position from that of 
others.

6.  Determine an author’s point of view or purpose in a 
text and analyze how the author acknowledges and 
responds to conflicting evidence or viewpoints. 

Integration of Knowledge and Ideas

7. Integrate information presented in di�erent 
media or formats (e.g., visually, quantitatively) 
as well as in words to develop a coherent 
understanding of a topic or issue.

7. Compare and contrast a text to an audio, video, 
or multimedia version of the text, analyzing each 
medium’s portrayal of the subject (e.g., how the 
delivery of a speech a�ects the impact of the 
words).

7. Evaluate the advantages and disadvantages of using 
di�erent mediums (e.g., print or digital text, video, 
multimedia) to present a particular topic or idea.

8. Trace and evaluate the argument and specific 
claims in a text, distinguishing claims that are 
supported by reasons and evidence from claims 
that are not.

8. Trace and evaluate the argument and specific 
claims in a text, assessing whether the reasoning 
is sound and the evidence is relevant and 
su�cient to support the claims.

8. Delineate and evaluate the argument and specific 
claims in a text, assessing whether the reasoning is 
sound and the evidence is relevant and su�cient; 
recognize when irrelevant evidence is introduced.

9. Compare and contrast one author’s presentation 
of events with that of another (e.g., a memoir 
written by and a biography on the same person).

9. Analyze how two or more authors writing about 
the same topic shape their presentations of key 
information by emphasizing di�erent evidence or 
advancing di�erent interpretations of facts.

9. Analyze a case in which two or more texts provide 
conflicting information on the same topic and 
identify where the texts disagree on matters of fact 
or interpretation.

Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend 
literary nonfiction in the grades 6–8 text 
complexity band proficiently, with sca�olding as 
needed at the high end of the range.

10. By the end of the year, read and comprehend 
literary nonfiction in the grades 6–8 text 
complexity band proficiently, with sca�olding as 
needed at the high end of the range.

10. By the end of the year, read and comprehend literary 
nonfiction at the high end of the grades 6–8 text 
complexity band independently and proficiently.
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College and Career Readiness Anchor Standards for Writing
The grades 6–12 standards on the following pages define what students should understand and be able to do by the 
end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number. 
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter 
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Text Types and Purposes*

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant 
and su�cient evidence.

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately 
through the e�ective selection, organization, and analysis of content.

3. Write narratives to develop real or imagined experiences or events using e�ective technique, well-chosen details, 
and well-structured event sequences.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 
purpose, and audience.

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge

7. Conduct short as well as more sustained research projects based on focused questions, demonstrating 
understanding of the subject under investigation.

8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each 
source, and integrate the information while avoiding plagiarism.

9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a 
single sitting or a day or two) for a range of tasks, purposes, and audiences.

Note on range and content

of student writing

For students, writing is a key means 

of asserting and defending claims, 

showing what they know about a 

subject, and conveying what they 

have experienced, imagined, thought, 

and felt. To be college- and career-

ready writers, students must take 

task, purpose, and audience into 

careful consideration, choosing words, 

information, structures, and formats 

deliberately. They need to know how 

to combine elements of di

kinds of writing—for example, to use 

narrative strategies within argument 

and explanation within narrative—

to produce complex and nuanced 

writing. They need to be able to 

use technology strategically when 

creating, refining, and collaborating on 

writing. They have to become adept 

at gathering information, evaluating 

sources, and citing material accurately, 

reporting findings from their research 

and analysis of sources in a clear 

and cogent manner. They must have 

the flexibility, concentration, and 

fluency to produce high-quality first-

draft text under a tight deadline as 

well as the capacity to revisit and 

make improvements to a piece of 

writing over multiple drafts when 

circumstances encourage or require it. 
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WWriting Standards 6–12 
The following standards for grades 6–12 o�er a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and 
applications. Each year in their writing, students should demonstrate increasing sophistication in all aspects of language use, from vocabulary and syntax to 
the development and organization of ideas, and they should address increasingly demanding content and sources. Students advancing through the grades are 
expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades. The expected growth 
in student writing ability is reflected both in the standards themselves and in the collection of annotated student writing samples in Appendix C.

Grade 6 students: Grade 7 students: Grade 8 students:

Text Types and Purposes

1. Write arguments to support claims with clear 
reasons and relevant evidence.

a. Introduce claim(s) and organize the reasons 
and evidence clearly.

b. Support claim(s) with clear reasons and 
relevant evidence, using credible sources and 
demonstrating an understanding of the topic 
or text.

c. Use words, phrases, and clauses to clarify the 
relationships among claim(s) and reasons.

d. Establish and maintain a formal style.

e. Provide a concluding statement or section 
that follows from the argument presented.

1. Write arguments to support claims with clear 
reasons and relevant evidence.

a. Introduce claim(s), acknowledge alternate or 
opposing claims, and organize the reasons and 
evidence logically. 

b. Support claim(s) with logical reasoning and 
relevant evidence, using accurate, credible 
sources and demonstrating an understanding 
of the topic or text.

c. Use words, phrases, and clauses to create 
cohesion and clarify the relationships among 
claim(s), reasons, and evidence.

d. Establish and maintain a formal style.

e. Provide a concluding statement or section 
that follows from and supports the argument 
presented.

1. Write arguments to support claims with clear 
reasons and relevant evidence.

a. Introduce claim(s), acknowledge and 
distinguish the claim(s) from alternate or 
opposing claims, and organize the reasons and 
evidence logically.

b. Support claim(s) with logical reasoning and 
relevant evidence, using accurate, credible 
sources and demonstrating an understanding 
of the topic or text.

c. Use words, phrases, and clauses to create 
cohesion and clarify the relationships among 
claim(s), counterclaims, reasons, and evidence.

d. Establish and maintain a formal style.

e. Provide a concluding statement or section 
that follows from and supports the argument 
presented.

2. Write informative/explanatory texts to examine a 
topic and convey ideas, concepts, and information 
through the selection, organization, and analysis 
of relevant content.

a. Introduce a topic; organize ideas, concepts, 
and information, using strategies such as 
definition, classification, comparison/contrast, 
and cause/e�ect; include formatting (e.g., 
headings), graphics (e.g., charts, tables), 
and multimedia when useful to aiding 
comprehension.

b. Develop the topic with relevant facts, 
definitions, concrete details, quotations, or 
other information and examples.

c. Use appropriate transitions to clarify the 
relationships among ideas and concepts.

d. Use precise language and domain-specific 
vocabulary to inform about or explain the 
topic.

e. Establish and maintain a formal style.

f. Provide a concluding statement or section that 
follows from the information or explanation 
presented.

2. Write informative/explanatory texts to examine a 
topic and convey ideas, concepts, and information 
through the selection, organization, and analysis 
of relevant content.

a. Introduce a topic clearly, previewing what 
is to follow; organize ideas, concepts, and 
information, using strategies such as definition, 
classification, comparison/contrast, and cause/
e�ect; include formatting (e.g., headings), 
graphics (e.g., charts, tables), and multimedia 
when useful to aiding comprehension.

b. Develop the topic with relevant facts, 
definitions, concrete details, quotations, or 
other information and examples.

c. Use appropriate transitions to create cohesion 
and clarify the relationships among ideas and 
concepts.

d. Use precise language and domain-specific 
vocabulary to inform about or explain the 
topic.

e. Establish and maintain a formal style.

f. Provide a concluding statement or section 
that follows from and supports the information 
or explanation presented.

2. Write informative/explanatory texts to examine a 
topic and convey ideas, concepts, and information 
through the selection, organization, and analysis of 
relevant content.

a. Introduce a topic clearly, previewing what 
is to follow; organize ideas, concepts, and 
information into broader categories; include 
formatting (e.g., headings), graphics (e.g., 
charts, tables), and multimedia when useful to 
aiding comprehension.

b. Develop the topic with relevant, well-chosen 
facts, definitions, concrete details, quotations, 
or other information and examples.

c. Use appropriate and varied transitions to create 
cohesion and clarify the relationships among 
ideas and concepts.

d. Use precise language and domain-specific 
vocabulary to inform about or explain the topic.

e. Establish and maintain a formal style.

f. Provide a concluding statement or section that 
follows from and supports the information or 
explanation presented.
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WWriting Standards 6–12

Grade 6 students: Grade 7 students: Grade 8 students:

Text Types and Purposes (continued)

3. Write narratives to develop real or imagined 
experiences or events using e�ective technique, 
relevant descriptive details, and well-structured 
event sequences.

a. Engage and orient the reader by establishing 
a context and introducing a narrator and/or 
characters; organize an event sequence that 
unfolds naturally and logically.

b. Use narrative techniques, such as dialogue, 
pacing, and description, to develop 
experiences, events, and/or characters.

c. Use a variety of transition words, phrases, and 
clauses to convey sequence and signal shifts 
from one time frame or setting to another.

d. Use precise words and phrases, relevant 
descriptive details, and sensory language to 
convey experiences and events.

e. Provide a conclusion that follows from the 
narrated experiences or events.

3. Write narratives to develop real or imagined 
experiences or events using e�ective technique, 
relevant descriptive details, and well-structured 
event sequences.

a. Engage and orient the reader by establishing 
a context and point of view and introducing a 
narrator and/or characters; organize an event 
sequence that unfolds naturally and logically.

b. Use narrative techniques, such as dialogue, 
pacing, and description, to develop 
experiences, events, and/or characters.

c. Use a variety of transition words, phrases, and 
clauses to convey sequence and signal shifts 
from one time frame or setting to another.

d. Use precise words and phrases, relevant 
descriptive details, and sensory language to 
capture the action and convey experiences 
and events.

e. Provide a conclusion that follows from and 
reflects on the narrated experiences or events.

3. Write narratives to develop real or imagined 
experiences or events using e�ective technique, 
relevant descriptive details, and well-structured 
event sequences.

a. Engage and orient the reader by establishing 
a context and point of view and introducing a 
narrator and/or characters; organize an event 
sequence that unfolds naturally and logically.

b. Use narrative techniques, such as dialogue, 
pacing, description, and reflection, to develop 
experiences, events, and/or characters. 

c. Use a variety of transition words, phrases, 
and clauses to convey sequence, signal shifts 
from one time frame or setting to another, and 
show the relationships among experiences and 
events.

d. Use precise words and phrases, relevant 
descriptive details, and sensory language to 
capture the action and convey experiences and 
events.

e. Provide a conclusion that follows from and 
reflects on the narrated experiences or events.

Production and Distribution of Writing

4. Produce clear and coherent writing in which 
the development, organization, and style are 
appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are 
defined in standards 1–3 above.)

4. Produce clear and coherent writing in which 
the development, organization, and style are 
appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are 
defined in standards 1–3 above.)

4. Produce clear and coherent writing in which 
the development, organization, and style are 
appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are 
defined in standards 1–3 above.)

5. With some guidance and support from peers and 
adults, develop and strengthen writing as needed 
by planning, revising, editing, rewriting, or trying 
a new approach. (Editing for conventions should 
demonstrate command of Language standards 
1–3 up to and including grade 6 on page 52.)

5. With some guidance and support from peers and 
adults, develop and strengthen writing as needed 
by planning, revising, editing, rewriting, or trying 
a new approach, focusing on how well purpose 
and audience have been addressed. (Editing for 
conventions should demonstrate command of 
Language standards 1–3 up to and including grade 
7 on page 52.)

5. With some guidance and support from peers and 
adults, develop and strengthen writing as needed 
by planning, revising, editing, rewriting, or trying 
a new approach, focusing on how well purpose 
and audience have been addressed. (Editing for 
conventions should demonstrate command of 
Language standards 1–3 up to and including grade 
8 on page 52.)

6. Use technology, including the Internet, to produce 
and publish writing as well as to interact and 
collaborate with others; demonstrate su�cient 
command of keyboarding skills to type a minimum 
of three pages in a single sitting.

6. Use technology, including the Internet, to produce 
and publish writing and link to and cite sources 
as well as to interact and collaborate with others, 
including linking to and citing sources. 

6. Use technology, including the Internet, to produce 
and publish writing and present the relationships 
between information and ideas e�ciently as well 
as to interact and collaborate with others.
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WWriting Standards 6–12 

Grade 6 students: Grade 7 students: Grade 8 students:

Research to Build and Present Knowledge

7. Conduct short research projects to answer 
a question, drawing on several sources and 
refocusing the inquiry when appropriate.

7. Conduct short research projects to answer 
a question, drawing on several sources and 
generating additional related, focused questions 
for further research and investigation.

7. Conduct short research projects to answer a 
question (including a self-generated question), 
drawing on several sources and generating 
additional related, focused questions that allow for 
multiple avenues of exploration.

8. Gather relevant information from multiple print 
and digital sources; assess the credibility of each 
source; and quote or paraphrase the data and 
conclusions of others while avoiding plagiarism 
and providing basic bibliographic information for 
sources.

8. Gather relevant information from multiple print 
and digital sources, using search terms e�ectively; 
assess the credibility and accuracy of each source; 
and quote or paraphrase the data and conclusions 
of others while avoiding plagiarism and following 
a standard format for citation.

8. Gather relevant information from multiple print 
and digital sources, using search terms e�ectively; 
assess the credibility and accuracy of each source; 
and quote or paraphrase the data and conclusions 
of others while avoiding plagiarism and following a 
standard format for citation.

9. Draw evidence from literary or informational texts 
to support analysis, reflection, and research.

a. Apply grade 6 Reading standards to literature 
(e.g., “Compare and contrast texts in di�erent 
forms or genres [e.g., stories and poems; 
historical novels and fantasy stories] in terms 
of their approaches to similar themes and 
topics”).

b. Apply grade 6 Reading standards to literary 
nonfiction (e.g., “Trace and evaluate the 
argument and specific claims in a text, 
distinguishing claims that are supported by 
reasons and evidence from claims that are 
not”).

9. Draw evidence from literary or informational texts 
to support analysis, reflection, and research.

a. Apply grade 7 Reading standards to literature 
(e.g., “Compare and contrast a fictional 
portrayal of a time, place, or character and 
a historical account of the same period as a 
means of understanding how authors of fiction 
use or alter history”).

b. Apply grade 7 Reading standards to literary 
nonfiction (e.g. “Trace and evaluate the 
argument and specific claims in a text, 
assessing whether the reasoning is sound 
and the evidence is relevant and su�cient to 
support the claims”).

9. Draw evidence from literary or informational texts 
to support analysis, reflection, and research.

a. Apply grade 8 Reading standards to literature 
(e.g., “Analyze how a modern work of fiction 
draws on themes, patterns of events, or 
character types from myths, traditional stories, 
or religious works such as the Bible, including 
describing how the material is rendered new”).

b. Apply grade 8 Reading standards to literary 
nonfiction (e.g., “Delineate and evaluate 
the argument and specific claims in a text, 
assessing whether the reasoning is sound 
and the evidence is relevant and su�cient; 
recognize when irrelevant evidence is 
introduced”).

Range of Writing 

10. Write routinely over extended time frames (time 
for research, reflection, and revision) and shorter 
time frames (a single sitting or a day or two) for 
a range of discipline-specific tasks, purposes, and 
audiences.

10. Write routinely over extended time frames (time 
for research, reflection, and revision) and shorter 
time frames (a single sitting or a day or two) for 
a range of discipline-specific tasks, purposes, and 
audiences.

10. Write routinely over extended time frames (time 
for research, reflection, and revision) and shorter 
time frames (a single sitting or a day or two) for 
a range of discipline-specific tasks, purposes, and 
audiences.
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The Big Idea: 
put less emphasis on listening and 
speaking; put more emphasis on 
the form of language.

Shift 6
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College and Career Readiness Anchor Standards 
for Speaking and Listening 
The grades 6–12 standards on the following pages define what students should understand and be able to do by the 
end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number. 
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter 
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Comprehension and Collaboration

1. Prepare for and participate e�ectively in a range of conversations and collaborations with diverse partners, 
building on others’ ideas and expressing their own clearly and persuasively.

2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and 
orally. 

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas

4. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the 
organization, development, and style are appropriate to task, purpose, and audience.

5. Make strategic use of digital media and visual displays of data to express information and enhance understanding 
of presentations.

6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when 
indicated or appropriate.

Note on range and content of  

student speaking and listening

To become college and career 

ready, students must have ample 

opportunities to take part in a variety 

of rich, structured conversations—as 

part of a whole class, in small groups, 

and with a partner—built around 

important content in various domains. 

They must be able to contribute 

appropriately to these conversations, 

to make comparisons and contrasts, 

and to analyze and synthesize a 

multitude of ideas in accordance with 

the standards of evidence appropriate 

to a particular discipline. Whatever 

their intended major or profession, high 

school graduates will depend heavily 

on their ability to listen attentively to 

others so that they are able to build 

on others’ meritorious ideas while 

expressing their own clearly and 

persuasively.

New technologies have broadened and 

expanded the role that speaking and 

listening play in acquiring and sharing 

knowledge and have tightened their 

link to other forms of communication. 

The Internet has accelerated the 

speed at which connections between 

speaking, listening, reading, and writing 

can be made, requiring that students 

be ready to use these modalities nearly 

simultaneously. Technology itself 

is changing quickly, creating a new 

urgency for students to be adaptable in 

response to change.
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SLSpeaking and Listening Standards 6–12 
The following standards for grades 6–12 o�er a focus for instruction in each year to help ensure that students gain adequate mastery of a range of skills 
and applications. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and 
understandings mastered in preceding grades.

Grade 6 students: Grade 7 students: Grade 8 students:

Comprehension and Collaboration

1. Engage e�ectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 6 topics, 
texts, and issues, building on others’ ideas and 
expressing their own clearly.

a. Come to discussions prepared, having read or 
studied required material; explicitly draw on 
that preparation by referring to evidence on 
the topic, text, or issue to probe and reflect on 
ideas under discussion.

b. Follow rules for collegial discussions, set 
specific goals and deadlines, and define 
individual roles as needed.

c. Pose and respond to specific questions with 
elaboration and detail by making comments 
that contribute to the topic, text, or issue 
under discussion.

d. Review the key ideas expressed and 
demonstrate understanding of multiple 
perspectives through reflection and 
paraphrasing. 

1. Engage e�ectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 7 topics, 
texts, and issues, building on others’ ideas and 
expressing their own clearly.

a. Come to discussions prepared, having read 
or researched material under study; explicitly 
draw on that preparation by referring to 
evidence on the topic, text, or issue to probe 
and reflect on ideas under discussion.

b. Follow rules for collegial discussions, track 
progress toward specific goals and deadlines, 
and define individual roles as needed.

c. Pose questions that elicit elaboration and 
respond to others’ questions and comments 
with relevant observations and ideas that bring 
the discussion back on topic as needed.

d. Acknowledge new information expressed by 
others and, when warranted, modify their own 
views.

1. Engage e�ectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 8 topics, 
texts, and issues, building on others’ ideas and 
expressing their own clearly.

a. Come to discussions prepared, having read 
or researched material under study; explicitly 
draw on that preparation by referring to 
evidence on the topic, text, or issue to probe 
and reflect on ideas under discussion.

b. Follow rules for collegial discussions and 
decision-making, track progress toward 
specific goals and deadlines, and define 
individual roles as needed.

c. Pose questions that connect the ideas of 
several speakers and respond to others’ 
questions and comments with relevant 
evidence, observations, and ideas.

d. Acknowledge new information expressed 
by others, and, when warranted, qualify or 
justify their own views in light of the evidence 
presented.

2. Interpret information presented in diverse media 
and formats (e.g., visually, quantitatively, orally) 
and explain how it contributes to a topic, text, or 
issue under study.

2. Analyze the main ideas and supporting details 
presented in diverse media and formats (e.g., 
visually, quantitatively, orally) and explain how the 
ideas clarify a topic, text, or issue under study.

2. Analyze the purpose of information presented 
in diverse media and formats (e.g., visually, 
quantitatively, orally) and evaluate the motives 
(e.g., social, commercial, political) behind its 
presentation.

3. Delineate a speaker’s argument and specific 
claims, distinguishing claims that are supported by 
reasons and evidence from claims that are not.

3. Delineate a speaker’s argument and specific 
claims, evaluating the soundness of the reasoning 
and the relevance and su�ciency of the evidence.

3. Delineate a speaker’s argument and specific 
claims, evaluating the soundness of the reasoning 
and relevance and su�ciency of the evidence and 
identifying when irrelevant evidence is introduced. 

Presentation of Knowledge and Ideas

4. Present claims and findings, sequencing ideas 
logically and using pertinent descriptions, facts, 
and details to accentuate main ideas or themes; 
use appropriate eye contact, adequate volume, 
and clear pronunciation.

4. Present claims and findings, emphasizing 
salient points in a focused, coherent manner 
with pertinent descriptions, facts, details, and 
examples; use appropriate eye contact, adequate 
volume, and clear pronunciation.

4. Present claims and findings, emphasizing salient 
points in a focused, coherent manner with relevant 
evidence, sound valid reasoning, and well-chosen 
details; use appropriate eye contact, adequate 
volume, and clear pronunciation.

5. Include multimedia components (e.g., graphics, 
images, music, sound) and visual displays in 
presentations to clarify information.

5. Include multimedia components and visual 
displays in presentations to clarify claims and 
findings and emphasize salient points.

5. Integrate multimedia and visual displays into 
presentations to clarify information, strengthen 
claims and evidence, and add interest.

6. Adapt speech to a variety of contexts and tasks, 
demonstrating command of formal English when 
indicated or appropriate. (See grade 6 Language 
standards 1 and 3 on page 52 for specific 
expectations.)

6. Adapt speech to a variety of contexts and tasks, 
demonstrating command of formal English when 
indicated or appropriate. (See grade 7 Language 
standards 1 and 3 on page 52 for specific 
expectations.)

6. Adapt speech to a variety of contexts and tasks, 
demonstrating command of formal English when 
indicated or appropriate. (See grade 8 Language 
standards 1 and 3 on page 52 for specific 
expectations.)
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College and Career Readiness Anchor Standards for Language
The grades 6–12 standards on the following pages define what students should understand and be able to do by the 
end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number. 
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter 
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Conventions of Standard English

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 
writing.

Knowledge of Language

3. Apply knowledge of language to understand how language functions in di�erent contexts, to make e�ective 
choices for meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, 
analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.

5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

6. Acquire and use accurately a range of general academic and domain-specific words and phrases su�cient for 
reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in 
gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.

Note on range and content 

of student language use

To be college and career ready in 

language, students must have firm 

control over the conventions of 

standard English. At the same time, 

they must come to appreciate that 

language is as at least as much a 

matter of craft as of rules and be 

able to choose words, syntax, and 

punctuation to express themselves 

and achieve particular functions and 

rhetorical e�ects. They must also 

have extensive vocabularies, built 

through reading and study, enabling 

them to comprehend complex texts 

and engage in purposeful writing 

about and conversations around 

content. They need to become 

skilled in determining or clarifying 

the meaning of words and phrases 

they encounter, choosing flexibly 

from an array of strategies to aid 

them. They must learn to see an 

individual word as part of a network 

of other words—words, for example, 

that have similar denotations but 

di�erent connotations. The inclusion 

of Language standards in their 

own strand should not be taken as 

an indication that skills related to 

conventions, e�ective language use, 

and vocabulary are unimportant 

to reading, writing, speaking, and 

listening; indeed, they are inseparable 

from such contexts.
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LLanguage Standards 6–12  
The following standards for grades 6–12 o�er a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and 
applications. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and 
understandings mastered in preceding grades. Beginning in grade 3, skills and understandings that are particularly likely to require continued attention in higher 
grades as they are applied to increasingly sophisticated writing and speaking are marked with an asterisk (*). See the table on page 56 for a complete listing and 
Appendix A for an example of how these skills develop in sophistication.

Grade 6 students: Grade 7 students: Grade 8 students:

Conventions of Standard English

1. Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking.

a. Ensure that pronouns are in the proper case 
(subjective, objective, possessive).

b. Use intensive pronouns (e.g., myself, 
ourselves).

c. Recognize and correct inappropriate shifts in 
pronoun number and person.*

d. Recognize and correct vague pronouns 
(i.e., ones with unclear or ambiguous 
antecedents).*

e. Recognize variations from standard English 
in their own and others’ writing and 
speaking, and identify and use strategies to 
improve expression in conventional language.*

1. Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking.

a. Explain the function of phrases and clauses 
in general and their function in specific 
sentences.

b. Choose among simple, compound, complex, 
and compound-complex sentences to signal 
di�ering relationships among ideas.

c. Place phrases and clauses within a sentence, 
recognizing and correcting misplaced and 
dangling modifiers.*

1. Demonstrate command of the conventions of 
standard English grammar and usage when writing 
or speaking.

a. Explain the function of verbals (gerunds, 
participles, infinitives) in general and their 
function in particular sentences.

b. Form and use verbs in the active and passive 
voice.

c. Form and use verbs in the indicative, imperative, 
interrogative, conditional, and subjunctive 
mood. 

d. Recognize and correct inappropriate shifts in 
verb voice and mood.*

2. Demonstrate command of the conventions of 
standard English capitalization, punctuation, and 
spelling when writing.

a. Use punctuation (commas, parentheses, 
dashes) to set o� nonrestrictive/parenthetical 
elements.* 

b. Spell correctly.

2. Demonstrate command of the conventions of 
standard English capitalization, punctuation, and 
spelling when writing.

a. Use a comma to separate coordinate 
adjectives (e.g., It was a fascinating, enjoyable 
movie but not He wore an old[,] green shirt).

b. Spell correctly.

2. Demonstrate command of the conventions of 
standard English capitalization, punctuation, and 
spelling when writing.

a. Use punctuation (comma, ellipsis, dash) to 
indicate a pause or break.

b. Use an ellipsis to indicate an omission.

c. Spell correctly.

Knowledge of Language

3. Use knowledge of language and its conventions 
when writing, speaking, reading, or listening.

a. Vary sentence patterns for meaning, reader/
listener interest, and style.*

b. Maintain consistency in style and tone.*

3. Use knowledge of language and its conventions 
when writing, speaking, reading, or listening.

a. Choose language that expresses ideas 
precisely and concisely, recognizing and 
eliminating wordiness and redundancy.*

3. Use knowledge of language and its conventions 
when writing, speaking, reading, or listening.

a. Use verbs in the active and passive voice and 
in the conditional and subjunctive mood to 
achieve particular e�ects (e.g., emphasizing the 
actor or the action; expressing uncertainty or 
describing a state contrary to fact).
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Grade 6 students: Grade 7 students: Grade 8 students:

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on 
grade 6 reading and content, choosing flexibly 
from a range of strategies.

a. Use context (e.g., the overall meaning of a 
sentence or paragraph; a word’s position 
or function in a sentence) as a clue to the 
meaning of a word or phrase.

b. Use common, grade-appropriate Greek or 
Latin a�xes and roots as clues to the meaning 
of a word (e.g., audience, auditory, audible).

c. Consult reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and 
digital, to find the pronunciation of a word or 
determine or clarify its precise meaning or its 
part of speech.

d. Verify the preliminary determination of 
the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in 
a dictionary).

4. Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on 
grade 7 reading and content, choosing flexibly 
from a range of strategies.

a. Use context (e.g., the overall meaning of a 
sentence or paragraph; a word’s position 
or function in a sentence) as a clue to the 
meaning of a word or phrase.

b. Use common, grade-appropriate Greek or 
Latin a�xes and roots as clues to the meaning 
of a word (e.g., belligerent, bellicose, rebel).

c. Consult general and specialized reference 
materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find 
the pronunciation of a word or determine 
or clarify its precise meaning or its part of 
speech.

d. Verify the preliminary determination of 
the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in 
a dictionary).

4. Determine or clarify the meaning of unknown and 
multiple-meaning words or phrases based on grade 
8 reading and content, choosing flexibly from a 
range of strategies.

a. Use context (e.g., the overall meaning of a 
sentence or paragraph; a word’s position or 
function in a sentence) as a clue to the meaning 
of a word or phrase.

b. Use common, grade-appropriate Greek or Latin 
a�xes and roots as clues to the meaning of a 
word (e.g., precede, recede, secede).

c. Consult general and specialized reference 
materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the 
pronunciation of a word or determine or clarify 
its precise meaning or its part of speech.

d. Verify the preliminary determination of the 
meaning of a word or phrase (e.g., by checking 
the inferred meaning in context or in a 
dictionary).

5. Demonstrate understanding of figurative 
language, word relationships, and nuances in word 
meanings.

a. Interpret figures of speech (e.g., 
personification) in context.

b. Use the relationship between particular words 
(e.g., cause/e�ect, part/whole, item/category) 
to better understand each of the words.

c. Distinguish among the connotations 
(associations) of words with similar 
denotations (definitions) (e.g., stingy, 
scrimping, economical, unwasteful, thrifty).

5. Demonstrate understanding of figurative 
language, word relationships, and nuances in word 
meanings.

a. Interpret figures of speech (e.g., literary, 
biblical, and mythological allusions) in context.

b. Use the relationship between particular words 
(e.g., synonym/antonym, analogy) to better 
understand each of the words.

c. Distinguish among the connotations 
(associations) of words with similar 
denotations (definitions) (e.g., refined, 
respectful, polite, diplomatic, condescending).

5. Demonstrate understanding of figurative language, 
word relationships, and nuances in word meanings.

a. Interpret figures of speech (e.g. verbal irony, 
puns) in context.

b. Use the relationship between particular words 
to better understand each of the words.

c. Distinguish among the connotations 
(associations) of words with similar denotations 
(definitions) (e.g., bullheaded, willful, firm, 
persistent, resolute).

6. Acquire and use accurately grade-appropriate 
general academic and domain-specific words 
and phrases; gather vocabulary knowledge 
when considering a word or phrase important to 
comprehension or expression.

6. Acquire and use accurately grade-appropriate 
general academic and domain-specific words 
and phrases; gather vocabulary knowledge 
when considering a word or phrase important to 
comprehension or expression.

6. Acquire and use accurately grade-appropriate 
general academic and domain-specific words 
and phrases; gather vocabulary knowledge 
when considering a word or phrase important to 
comprehension or expression.
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College and Career Readiness Anchor Standards for Reading 
The grades 6–12 standards on the following pages define what students should understand and be able to do by the end 
of each grade span. They correspond to the College and Career Readiness (CCR) anchor standards below by number. 
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter 
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual 
evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details 
and ideas. 

3. Analyze how and why individuals, events, or ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative 
meanings, and analyze how specific word choices shape meaning or tone.

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a 
section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as 
well as in words.* 

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as 
the relevance and su�ciency of the evidence.

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the 
approaches the authors take.

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently.

*Please see “Research to Build and Present Knowledge” in Writing for additional standards relevant to gath-
ering, assessing, and applying information from print and digital sources.

Note on range and content 

of student reading

Reading is critical to building 

knowledge in history/social studies 

as well as in science and technical 

subjects. College and career ready 

reading in these fields requires 

an appreciation of the norms and 

conventions of each discipline, such as 

the kinds of evidence used in history 

and science; an understanding of 

domain-specific words and phrases; 

an attention to precise details; and 

the capacity to evaluate intricate 

arguments, synthesize complex 

information, and follow detailed 

descriptions of events and concepts. 

In history/social studies, for example, 

students need to be able to analyze, 

evaluate, and di�erentiate primary 

and secondary sources. When 

reading scientific and technical 

texts, students need to be able to 

gain knowledge from challenging 

texts that often make extensive use 

of elaborate diagrams and data to 

convey information and illustrate 

concepts. Students must be able to 

read complex informational texts 

in these fields with independence 

and confidence because the vast 

majority of reading in college and 

workforce training programs will 

be sophisticated nonfiction. It is 

important to note that these Reading 

standards are meant to complement 

the specific content demands of the 

disciplines, not replace them.
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RHReading Standards for Literacy in History/Social Studies 6–12 
The standards below begin at grade 6; standards for K–5 reading in history/social studies, science, and technical subjects are integrated into the K–5 Reading 
standards. The CCR anchor standards and high school standards in literacy work in tandem to define college and career readiness expectations—the former 
providing broad standards, the latter providing additional specificity.

Grades 6–8 students: Grades 9–10 students: Grades 11–12 students:

Key Ideas and Details

1. Cite specific textual evidence to support analysis 
of primary and secondary sources.

1. Cite specific textual evidence to support analysis 
of primary and secondary sources, attending 
to such features as the date and origin of the 
information.

1. Cite specific textual evidence to support analysis 
of primary and secondary sources, connecting 
insights gained from specific details to an 
understanding of the text as a whole.

2. Determine the central ideas or information of a 
primary or secondary source; provide an accurate 
summary of the source distinct from prior 
knowledge or opinions.

2. Determine the central ideas or information of a 
primary or secondary source; provide an accurate 
summary of how key events or ideas develop over 
the course of the text.

2. Determine the central ideas or information of a 
primary or secondary source; provide an accurate 
summary that makes clear the relationships among 
the key details and ideas.

3. Identify key steps in a text’s description of a 
process related to history/social studies (e.g., how 
a bill becomes law, how interest rates are raised 
or lowered).

3. Analyze in detail a series of events described in 
a text; determine whether earlier events caused 
later ones or simply preceded them. 

3. Evaluate various explanations for actions or events 
and determine which explanation best accords 
with textual evidence, acknowledging where the 
text leaves matters uncertain.

Craft and Structure

4. Determine the meaning of words and phrases 
as they are used in a text, including vocabulary 
specific to domains related to history/social 
studies.

4. Determine the meaning of words and phrases 
as they are used in a text, including vocabulary 
describing political, social, or economic aspects of 
history/social studies.

4. Determine the meaning of words and phrases as 
they are used in a text, including analyzing how an 
author uses and refines the meaning of a key term 
over the course of a text (e.g., how Madison defines 
faction in Federalist No. 10).

5. Describe how a text presents information (e.g., 
sequentially, comparatively, causally). 

5. Analyze how a text uses structure to emphasize 
key points or advance an explanation or analysis.

5. Analyze in detail how a complex primary source 
is structured, including how key sentences, 
paragraphs, and larger portions of the text 
contribute to the whole. 

6. Identify aspects of a text that reveal an author’s 
point of view or purpose (e.g., loaded language, 
inclusion or avoidance of particular facts).

6. Compare the point of view of two or more 
authors for how they treat the same or similar 
topics, including which details they include and 
emphasize in their respective accounts.

6. Evaluate authors’ di�ering points of view on the 
same historical event or issue by assessing the 
authors’ claims, reasoning, and evidence.

Integration of Knowledge and Ideas

7. Integrate visual information (e.g., in charts, 
graphs, photographs, videos, or maps) with other 
information in print and digital texts.

7. Integrate quantitative or technical analysis (e.g., 
charts, research data) with qualitative analysis in 
print or digital text.

7. Integrate and evaluate multiple sources of 
information presented in diverse formats and media 
(e.g., visually, quantitatively, as well as in words) in 
order to address a question or solve a problem.

8. Distinguish among fact, opinion, and reasoned 
judgment in a text.

8. Assess the extent to which the reasoning and 
evidence in a text support the author’s claims.

8. Evaluate an author’s premises, claims, and evidence 
by corroborating or challenging them with other 
information. 

9. Analyze the relationship between a primary and 
secondary source on the same topic.

9. Compare and contrast treatments of the same 
topic in several primary and secondary sources.

9. Integrate information from diverse sources, 
both primary and secondary, into a coherent 
understanding of an idea or event, noting 
discrepancies among sources.

Range of Reading and Level of Text Complexity

10. By the end of grade 8, read and comprehend 
history/social studies texts in the grades 6–8 text 
complexity band independently and proficiently.

10. By the end of grade 10, read and comprehend 
history/social studies texts in the grades 9–10 text 
complexity band independently and proficiently.

10. By the end of grade 12, read and comprehend 
history/social studies texts in the grades 11–CCR text 
complexity band independently and proficiently.
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RSTRSTReading Standards for Literacy in Science and Technical Subjects 6–12  

Grades 6–8 students: Grades 9–10 students: Grades 11–12 students:

Key Ideas and Details

1. Cite specific textual evidence to support analysis 
of science and technical texts.

1. Cite specific textual evidence to support analysis 
of science and technical texts, attending to the 
precise details of explanations or descriptions.

1. Cite specific textual evidence to support analysis of 
science and technical texts, attending to important 
distinctions the author makes and to any gaps or 
inconsistencies in the account.

2. Determine the central ideas or conclusions of a 
text; provide an accurate summary of the text 
distinct from prior knowledge or opinions.

2. Determine the central ideas or conclusions of a 
text; trace the text’s explanation or depiction of 
a complex process, phenomenon, or concept; 
provide an accurate summary of the text.

2. Determine the central ideas or conclusions of a 
text; summarize complex concepts, processes, or 
information presented in a text by paraphrasing 
them in simpler but still accurate terms.

3. Follow precisely a multistep procedure when 
carrying out experiments, taking measurements, 
or performing technical tasks.

3. Follow precisely a complex multistep procedure 
when carrying out experiments, taking 
measurements, or performing technical tasks, 
attending to special cases or exceptions defined 
in the text. 

3. Follow precisely a complex multistep procedure 
when carrying out experiments, taking 
measurements, or performing technical tasks; 
analyze the specific results based on explanations 
in the text.

Craft and Structure

4. Determine the meaning of symbols, key terms, 
and other domain-specific words and phrases as 
they are used in a specific scientific or technical 
context relevant to grades 6–8 texts and topics.

4. Determine the meaning of symbols, key terms, 
and other domain-specific words and phrases as 
they are used in a specific scientific or technical 
context relevant to grades 9–10 texts and topics.

4. Determine the meaning of symbols, key terms, and 
other domain-specific words and phrases as they 
are used in a specific scientific or technical context 
relevant to grades 11–12 texts and topics.

5. Analyze the structure an author uses to organize a 
text, including how the major sections contribute 
to the whole and to an understanding of the topic.

5. Analyze the structure of the relationships among 
concepts in a text, including relationships among 
key terms (e.g., force, friction, reaction force, 
energy). 

5. Analyze how the text structures information or 
ideas into categories or hierarchies, demonstrating 
understanding of the information or ideas.

6. Analyze the author’s purpose in providing an 
explanation, describing a procedure, or discussing 
an experiment in a text.

6. Analyze the author’s purpose in providing an 
explanation, describing a procedure, or discussing 
an experiment in a text, defining the question the 
author seeks to address.

6. Analyze the author’s purpose in providing an 
explanation, describing a procedure, or discussing 
an experiment in a text, identifying important 
issues that remain unresolved.

Integration of Knowledge and Ideas

7. Integrate quantitative or technical information 
expressed in words in a text with a version of that 
information expressed visually (e.g., in a flowchart, 
diagram, model, graph, or table).

7. Translate quantitative or technical information 
expressed in words in a text into visual form 
(e.g., a table or chart) and translate information 
expressed visually or mathematically (e.g., in an 
equation) into words.

7. Integrate and evaluate multiple sources of 
information presented in diverse formats and 
media (e.g., quantitative data, video, multimedia) in 
order to address a question or solve a problem.

8. Distinguish among facts, reasoned judgment 
based on research findings, and speculation in a 
text.

8. Assess the extent to which the reasoning and 
evidence in a text support the author’s claim 
or a recommendation for solving a scientific or 
technical problem.

8. Evaluate the hypotheses, data, analysis, and 
conclusions in a science or technical text, verifying 
the data when possible and corroborating or 
challenging conclusions with other sources of 
information.

9. Compare and contrast the information gained 
from experiments, simulations, video, or 
multimedia sources with that gained from reading 
a text on the same topic.

9. Compare and contrast findings presented in a text 
to those from other sources (including their own 
experiments), noting when the findings support or 
contradict previous explanations or accounts.

9. Synthesize information from a range of sources 
(e.g., texts, experiments, simulations) into a 
coherent understanding of a process, phenomenon, 
or concept, resolving conflicting information when 
possible.

Range of Reading and Level of Text Complexity

10. By the end of grade 8, read and comprehend 
science/technical texts in the grades 6–8 text 
complexity band independently and proficiently.

10. By the end of grade 10, read and comprehend 
science/technical texts in the grades 9–10 text 
complexity band independently and proficiently.

10. By the end of grade 12, read and comprehend 
science/technical texts in the grades 11–CCR text 
complexity band independently and proficiently.

Wednesday, September 4, 2013



6
3
 |
 6

-1
2
 |
 H

IS
T
O
R
Y
/S

O
C
IA

L
 S
T
U
D
IE
S
, 
S
C
IE
N
C
E
, 
A
N
D
 T
E
C
H
N
IC

A
L
 S
U
B
J
E
C
T
S
 |
 W

R
IT
IN

G

College and Career Readiness Anchor Standards for Writing 
The grades 6–12 standards on the following pages define what students should understand and be able to do by the end 
of each grade span. They correspond to the College and Career Readiness (CCR) anchor standards below by number. 
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter 
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Text Types and Purposes*

1. Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and relevant 
and su�cient evidence. 

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately 
through the e�ective selection, organization, and analysis of content.

3. Write narratives to develop real or imagined experiences or events using e�ective technique, well-chosen details 
and well-structured event sequences.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 
purpose, and audience.

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge

7. Conduct short as well as more sustained research projects based on focused questions, demonstrating 
understanding of the subject under investigation.

8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each 
source, and integrate the information while avoiding plagiarism.

9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a 
single sitting or a day or two) for a range of tasks, purposes, and audiences.

*These broad types of writing include many subgenres. See Appendix A for definitions of key writing types.

Note on range and content 

of student writing

For students, writing is a key means 

of asserting and defending claims, 

showing what they know about a 

subject, and conveying what they 

have experienced, imagined, thought, 

and felt. To be college and career 

ready writers, students must take 

task, purpose, and audience into 

careful consideration, choosing words, 

information, structures, and formats 

deliberately. They need to be able to 

use technology strategically when 

creating, refining, and collaborating on 

writing. They have to become adept 

at gathering information, evaluating 

sources, and citing material accurately, 

reporting findings from their research 

and analysis of sources in a clear 

and cogent manner. They must have 

the flexibility, concentration, and 

fluency to produce high-quality first-

draft text under a tight deadline 

and the capacity to revisit and 

make improvements to a piece of 

writing over multiple drafts when 

circumstances encourage or require 

it. To meet these goals, students must 

devote significant time and e�ort to 

writing, producing numerous pieces 

over short and long time frames 

throughout the year.
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WHSTWriting Standards for Literacy in History/Social Studies, Science, and Technical Subjects 6–12
The standards below begin at grade 6; standards for K–5 writing in history/social studies, science, and technical subjects are integrated into the K–5 Writing 
standards. The CCR anchor standards and high school standards in literacy work in tandem to define college and career readiness expectations—the former 
providing broad standards, the latter providing additional specificity.

Grades 6–8 students: Grades 9–10 students: Grades 11–12 students:

Text Types and Purposes

1. Write arguments focused on discipline-specific 
content.

a. Introduce claim(s) about a topic or issue, 
acknowledge and distinguish the claim(s) from 
alternate or opposing claims, and organize the 
reasons and evidence logically.

b. Support claim(s) with logical reasoning and 
relevant, accurate data and evidence that 
demonstrate an understanding of the topic or 
text, using credible sources.

c. Use words, phrases, and clauses to create 
cohesion and clarify the relationships among 
claim(s), counterclaims, reasons, and evidence.

d. Establish and maintain a formal style.

e. Provide a concluding statement or section 
that follows from and supports the argument 
presented.

1. Write arguments focused on discipline-specific 
content.

a. Introduce precise claim(s), distinguish the 
claim(s) from alternate or opposing claims, 
and create an organization that establishes 
clear relationships among the claim(s), 
counterclaims, reasons, and evidence.

b. Develop claim(s) and counterclaims fairly, 
supplying data and evidence for each while 
pointing out the strengths and limitations 
of both claim(s) and counterclaims in a 
discipline-appropriate form and in a manner 
that anticipates the audience’s knowledge 
level and concerns.

c. Use words, phrases, and clauses to link the 
major sections of the text, create cohesion, 
and clarify the relationships between claim(s) 
and reasons, between reasons and evidence, 
and between claim(s) and counterclaims.

d. Establish and maintain a formal style and 
objective tone while attending to the norms 
and conventions of the discipline in which they 
are writing.

e. Provide a concluding statement or section 
that follows from or supports the argument 
presented.

1. Write arguments focused on discipline-specific 
content.

a. Introduce precise, knowledgeable claim(s), 
establish the significance of the claim(s), 
distinguish the claim(s) from alternate or 
opposing claims, and create an organization 
that logically sequences the claim(s), 
counterclaims, reasons, and evidence.

b. Develop claim(s) and counterclaims fairly and 
thoroughly, supplying the most relevant data 
and evidence for each while pointing out the 
strengths and limitations of both claim(s) and 
counterclaims in a discipline-appropriate form 
that anticipates the audience’s knowledge 
level, concerns, values, and possible biases.

c. Use words, phrases, and clauses as well as 
varied syntax to link the major sections of 
the text, create cohesion, and clarify the 
relationships between claim(s) and reasons, 
between reasons and evidence, and between 
claim(s) and counterclaims. 

d. Establish and maintain a formal style and 
objective tone while attending to the norms 
and conventions of the discipline in which they 
are writing.

e. Provide a concluding statement or section 
that follows from or supports the argument 
presented.
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WHSTWriting Standards for Literacy in History/Social Studies, Science, and Technical Subjects 6–12

Grades 6–8 students: Grades 9–10 students: Grades 11–12 students:

Text Types and Purposes (continued)

2. Write informative/explanatory texts, including 
the narration of historical events, scientific 
procedures/ experiments, or technical processes.

a. Introduce a topic clearly, previewing what 
is to follow; organize ideas, concepts, and 
information into broader categories as 
appropriate to achieving purpose; include 
formatting (e.g., headings), graphics (e.g., 
charts, tables), and multimedia when useful to 
aiding comprehension.

b. Develop the topic with relevant, well-chosen 
facts, definitions, concrete details, quotations, 
or other information and examples.

c. Use appropriate and varied transitions to 
create cohesion and clarify the relationships 
among ideas and concepts.

d. Use precise language and domain-specific 
vocabulary to inform about or explain the 
topic.

e. Establish and maintain a formal style and 
objective tone.

f. Provide a concluding statement or section that 
follows from and supports the information or 
explanation presented.

2. Write informative/explanatory texts, including 
the narration of historical events, scientific 
procedures/ experiments, or technical processes.

a. Introduce a topic and organize ideas, 
concepts, and information to make important 
connections and distinctions; include 
formatting (e.g., headings), graphics (e.g., 
figures, tables), and multimedia when useful to 
aiding comprehension.

b. Develop the topic with well-chosen, relevant, 
and su�cient facts, extended definitions, 
concrete details, quotations, or other 
information and examples appropriate to the 
audience’s knowledge of the topic.

c. Use varied transitions and sentence structures 
to link the major sections of the text, create 
cohesion, and clarify the relationships among 
ideas and concepts.

d. Use precise language and domain-specific 
vocabulary to manage the complexity of 
the topic and convey a style appropriate to 
the discipline and context as well as to the 
expertise of likely readers.

e. Establish and maintain a formal style and 
objective tone while attending to the norms 
and conventions of the discipline in which they 
are writing.

f. Provide a concluding statement or section 
that follows from and supports the information 
or explanation presented (e.g., articulating 
implications or the significance of the topic).

2. Write informative/explanatory texts, including 
the narration of historical events, scientific 
procedures/ experiments, or technical processes.

a. Introduce a topic and organize complex ideas, 
concepts, and information so that each new 
element builds on that which precedes it to 
create a unified whole; include formatting 
(e.g., headings), graphics (e.g., figures, 
tables), and multimedia when useful to aiding 
comprehension.

b. Develop the topic thoroughly by selecting the 
most significant and relevant facts, extended 
definitions, concrete details, quotations, or 
other information and examples appropriate to 
the audience’s knowledge of the topic.

c. Use varied transitions and sentence structures 
to link the major sections of the text, create 
cohesion, and clarify the relationships among 
complex ideas and concepts.

d. Use precise language, domain-specific 
vocabulary and techniques such as metaphor, 
simile, and analogy to manage the complexity 
of the topic; convey a knowledgeable stance 
in a style that responds to the discipline and 
context as well as to the expertise of likely 
readers.

e. Provide a concluding statement or section 
that follows from and supports the information 
or explanation provided (e.g., articulating 
implications or the significance of the topic).

3. (See note; not applicable as a separate 
requirement)

3. (See note; not applicable as a separate 
requirement) 

3. (See note; not applicable as a separate 
requirement)

Note:  Students’ narrative skills continue to grow in these grades. The Standards require that students be able to incorporate narrative elements e�ectively into 
arguments and informative/explanatory texts. In history/social studies, students must be able to incorporate narrative accounts into their analyses of 
individuals or events of historical import. In science and technical subjects, students must be able to write precise enough descriptions of the step-by-step 
procedures they use in their investigations or technical work that others can replicate them and (possibly) reach the same results.
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WHSTWriting Standards for Literacy in History/Social Studies, Science, and Technical Subjects 6–12 

Grades 6–8 students: Grades 9–10 students: Grades 11–12 students:

Production and Distribution of Writing

4. Produce clear and coherent writing in which 
the development, organization, and style are 
appropriate to task, purpose, and audience.

4. Produce clear and coherent writing in which 
the development, organization, and style are 
appropriate to task, purpose, and audience.

4. Produce clear and coherent writing in which 
the development, organization, and style are 
appropriate to task, purpose, and audience.

5. With some guidance and support from peers and 
adults, develop and strengthen writing as needed 
by planning, revising, editing, rewriting, or trying a 
new approach, focusing on how well purpose and 
audience have been addressed.

5. Develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying 
a new approach, focusing on addressing what 
is most significant for a specific purpose and 
audience.

5. Develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying 
a new approach, focusing on addressing what 
is most significant for a specific purpose and 
audience.

6. Use technology, including the Internet, to produce 
and publish writing and present the relationships 
between information and ideas clearly and 
e�ciently.

6. Use technology, including the Internet, to produce, 
publish, and update individual or shared writing 
products, taking advantage of technology’s 
capacity to link to other information and to display 
information flexibly and dynamically.

6. Use technology, including the Internet, to produce, 
publish, and update individual or shared writing 
products in response to ongoing feedback, 
including new arguments or information.

Research to Build and Present Knowledge

7. Conduct short research projects to answer a 
question (including a self-generated question), 
drawing on several sources and generating 
additional related, focused questions that allow for 
multiple avenues of exploration.

7. Conduct short as well as more sustained research 
projects to answer a question (including a self-
generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating 
understanding of the subject under investigation.

7. Conduct short as well as more sustained research 
projects to answer a question (including a self-
generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating 
understanding of the subject under investigation.

8. Gather relevant information from multiple print 
and digital sources, using search terms e�ectively; 
assess the credibility and accuracy of each source; 
and quote or paraphrase the data and conclusions 
of others while avoiding plagiarism and following 
a standard format for citation.

8. Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches e�ectively; assess the 
usefulness of each source in answering the 
research question; integrate information into the 
text selectively to maintain the flow of ideas, 
avoiding plagiarism and following a standard 
format for citation.

8. Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches e�ectively; assess the 
strengths and limitations of each source in terms 
of the specific task, purpose, and audience; 
integrate information into the text selectively to 
maintain the flow of ideas, avoiding plagiarism and 
overreliance on any one source and following a 
standard format for citation.

9. Draw evidence from informational texts to support 
analysis reflection, and research.

9. Draw evidence from informational texts to support 
analysis, reflection, and research.

9. Draw evidence from informational texts to support 
analysis, reflection, and research.

Range of Writing 

10. Write routinely over extended time frames (time 
for reflection and revision) and shorter time 
frames (a single sitting or a day or two) for a 
range of discipline-specific tasks, purposes, and 
audiences.

10. Write routinely over extended time frames (time 
for reflection and revision) and shorter time 
frames (a single sitting or a day or two) for a 
range of discipline-specific tasks, purposes, and 
audiences.

10. Write routinely over extended time frames (time 
for reflection and revision) and shorter time 
frames (a single sitting or a day or two) for a 
range of discipline-specific tasks, purposes, and 
audiences.
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